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Abstract 

This study examines the reform of modern Islamic education within the context of Western 

hegemony through the educational thought of Muhammad Abduh and Jamal al-Din al-Afghani, 

as well as the responses of Muhammadiyah and Nahdlatul Ulama toward colonial education in 

Indonesia. The nineteenth century marked a period of multidimensional crisis in the Muslim world 

due to political decline, intellectual stagnation, and the expansion of Western colonialism, which 

introduced not only political domination but also epistemological hegemony through modern 

secular education systems. In this context, Islamic reformist thinkers emerged to reconstruct 

Islamic educational thought as a strategy for civilizational revival. This research employs a 

qualitative approach using library research methods with historical and philosophical 

perspectives. Primary data were obtained from the works and ideas of Al-Afghani and Abduh, 

while secondary data were collected from reputable national and international academic 

journals, books, and historical studies related to Islamic educational reform and colonialism. 

Data were analyzed using content analysis and critical-interpretative approaches to identify the 

relationship between Islamic educational reform and resistance to Western epistemological 

domination. The findings reveal that Al-Afghani emphasized Pan-Islamism, political 

consciousness, and scientific advancement as instruments for resisting Western imperialism, 

whereas Abduh focused on educational modernization through the integration of reason and 

revelation, curriculum reform, and the revitalization of Islamic intellectual traditions. 

Furthermore, the study demonstrates that Muhammadiyah and Nahdlatul Ulama adapted these 

reformist ideas differently according to the Indonesian socio-cultural context. Muhammadiyah 

adopted a modernist educational model integrating religious and general sciences through 

modern schools, while Nahdlatul Ulama maintained pesantren traditions through adaptive 

traditionalism and selective modernization. The study concludes that Islamic educational reform 

in Indonesia represents not a process of Westernization, but rather an epistemological negotiation 

aimed at preserving Islamic identity while engaging with modern global civilization. 
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PUBLIC INTEREST STATEMENT 

This study is important because it demonstrates that Islamic education is not merely a system for 

transmitting religious knowledge, but also a strategic instrument for strengthening intellectual 

independence, cultural identity, and social resilience in the face of global challenges. By 

examining the reformist ideas of Muhammad Abduh and Jamal al-Din al-Afghani alongside the 

educational experiences of Muhammadiyah and Nahdlatul Ulama, this research shows how 

Islamic educational institutions can engage constructively with modernity without abandoning 

their religious foundations. The findings provide valuable insights for educators, policymakers, 

religious organizations, and the wider public seeking to develop educational models that integrate 

faith, scientific advancement, and social responsibility. Ultimately, this study highlights that 

educational reform can serve as a transformative form of da'wah, fostering inclusive, adaptive, 

and value-based education capable of responding to contemporary societal needs.  

 

INTRODUCTION 
The Islamic world entered the nineteenth century amid a multidimensional crisis 

characterized by political, economic, social, and educational decline. After centuries of serving 

as the center of world civilization through advances in science, philosophy, medicine, astronomy, 

and education, Muslim societies gradually lost their intellectual supremacy and geopolitical 

influence. The three major Islamic empires Ottoman, Safavid, and Mughal once symbols of 

Islamic glory, experienced continuous decline due to internal conflicts, weak governance, and the 

increasing pressure of Western colonialism (Adam et al., 2022; Oktianto et al., 2024). This decline 

not only weakened the political power of Muslims but also eroded the intellectual traditions that 

had long become the foundation of Islamic civilization. In this situation, the Muslim world 

experienced intellectual stagnation marked by the dominance of taqlid, the weakening of scientific 

culture, and the widespread assumption that the gate of ijtihad had been closed. Consequently, 

Muslims lagged behind the West in the development of science and technology during the era of 

industrial revolution and intellectual enlightenment (Nurlina, 2022). 

Awareness of this backwardness intensified after Napoleon Bonaparte’s expedition to 

Egypt in 1798. This event was not merely a military invasion but represented a major 

confrontation between Western modernity and the traditional Islamic world. Napoleon brought 

not only soldiers but also scientists, engineers, printing technology, and modern research 

instruments that demonstrated the superiority of Western science and technology before the 

Muslim world (Septiyadi et al., 2023). For Muslim intellectuals, this event became a reflective 

moment revealing that the decline of Muslims was caused not only by political defeat but also by 

the weakness of educational systems and the stagnation of Islamic epistemology. Since then, many 

Muslim thinkers realized that educational reform was a fundamental prerequisite for the revival 

of Islamic civilization. Education was no longer viewed solely as a medium for transmitting 

religious knowledge but also as a strategic instrument for rebuilding the social, political, and 

intellectual strength of Muslims in facing Western domination. 

Western colonialism in the nineteenth and early twentieth centuries produced impacts far 

beyond territorial occupation. Western powers introduced modern educational systems based on 

secularism, rationalism, and empirical positivism, gradually replacing traditional Islamic 

educational systems. Within the colonial perspective, education functioned as an instrument to 

create societies obedient to colonial interests while simultaneously internalizing Western 



 

 

104 

Copyright © 2026 

ISSN 2775-1554 (online) 

worldviews into Muslim societies. This epistemological hegemony became one of the greatest 

challenges faced by the modern Islamic world because it controlled not only physical territories 

but also the intellectual paradigms of Muslim communities (Makki, 2019; Halik et al., 2024). In 

Indonesia, the Dutch colonial government implemented discriminatory educational policies 

toward Islamic institutions. Pesantren and madrasah were considered backward and irrelevant to 

colonial development, whereas Western schools were positioned as symbols of progress and 

rationality. As a result, a sharp dichotomy emerged between religious sciences and general 

sciences, creating a prolonged epistemological problem within the Indonesian Islamic educational 

system (Mubin & Aziz, 2020; Subandi et al., 2023). 

In response to these conditions, modern Islamic reformism emerged as an intellectual 

movement seeking to answer the challenges of colonialism and Western hegemony through 

educational and religious reform. This movement was pioneered by Muslim intellectuals who 

believed that the decline of Muslims could not be overcome merely through nostalgia for past 

glory but required a reconstruction of Islamic thought that was more rational, dynamic, and 

contextual. Among the most influential reformist thinkers were Jamal al-Din al-Afghani and 

Muhammad Abduh. Al-Afghani emphasized Pan-Islamic solidarity and political awakening to 

resist Western colonialism, while Abduh focused more on educational reform and the integration 

of reason and revelation within Islamic thought. Both thinkers regarded education as the primary 

instrument for rebuilding Muslim consciousness and enabling Muslims to compete with the West 

without losing their Islamic identity. Their reformist ideas later influenced various Islamic 

renewal movements across the Muslim world, including Indonesia. 

In the Indonesian context, the influence of modern Islamic reformism can be observed in 

the emergence of Muhammadiyah and Nahdlatul Ulama as the two largest Islamic organizations 

responding differently to Western modernity and colonial educational systems. Muhammadiyah 

adopted a modernist approach by integrating religious and general sciences through modern 

schooling systems, whereas Nahdlatul Ulama maintained the pesantren tradition while selectively 

adapting to modern developments. Although they differed in educational orientation, both 

organizations shared a common objective: preserving Islamic educational identity while 

strengthening the competitiveness of Muslims under Western epistemological domination. 

Therefore, the development of Islamic educational reform in Indonesia cannot be separated from 

the influence of Middle Eastern reformist thought that was later adapted to Indonesian socio-

cultural and political contexts. 

Studies concerning Islamic educational reform in the context of Western hegemony have 

been widely conducted. Usman and Umar (2021) examined Abduh’s educational modernization 

and concluded that the integration of reason and revelation constituted the foundation of modern 

Islamic educational reform. However, their study did not explore how these ideas were 

transformed into the Indonesian educational context. Khoirurrijal et al. (2023) analyzed the 

reflection of Abduh’s thought in Islamic educational renewal but did not connect it with the ideas 

of al-Afghani as a significant intellectual partner in Islamic reformism. Miswanto, Hitami, and 

Murhayati (2023) discussed the ideas of Abduh and al-Afghani simultaneously, yet their study 

did not address the institutional responses of Muhammadiyah and Nahdlatul Ulama in adapting 

these reformist ideas. Meanwhile, Ofiani and Mardalena (2024) found that the dichotomy between 

religious and secular sciences remains a contemporary issue in Indonesian Islamic education, but 

their research did not trace the historical roots of how Muhammadiyah and NU responded to this 
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problem during the colonial period. Halim and Masykuri (2024) also discussed Islamic 

educational reform from Abduh’s perspective, but their analysis remained historical-descriptive 

and lacked a comparative framework between modernist and traditionalist movements in 

Indonesia. 

Despite the growing number of studies on Islamic educational reform, existing research 

still tends to examine these issues separately and descriptively. Previous studies have not critically 

synthesized the interconnected relationship between the reformist ideas of Abduh and al-Afghani 

and the institutional adaptation carried out by Muhammadiyah and Nahdlatul Ulama within the 

context of Western educational hegemony in Indonesia. Furthermore, prior studies have not 

formulated a comprehensive analytical framework explaining how reformist Islamic thought was 

transformed into educational movements capable of responding to colonial epistemological 

domination. Thus, the research gap lies not merely in the absence of discussion on the integration 

of these figures and organizations, but also in the absence of a conceptual synthesis linking 

transnational Islamic reformism with local educational adaptation in Indonesia. 

To clarify this gap, the article develops a state-of-the-art synthesis by comparing previous 

studies based on their focus, methods, findings, and limitations. Through this synthesis, the study 

demonstrates that earlier scholarship has primarily concentrated on individual figures or 

institutions without constructing an integrative analytical perspective connecting reformist 

thought, educational transformation, and anti-colonial responses. Consequently, this article 

positions itself as an effort to bridge the theoretical fragmentation that still characterizes studies 

of Islamic educational reform. 

The novelty of this study lies in the formulation of an integrative conceptual framework 

that connects the reformist educational ideas of Abduh and al-Afghani with the institutional 

adaptation strategies of Muhammadiyah and Nahdlatul Ulama in responding to Western 

hegemony and colonial educational systems in Indonesia. Unlike previous studies that tend to 

focus on either Middle Eastern reformist thought or Indonesian Islamic institutions separately, 

this article proposes a transnational analytical model demonstrating how global Islamic reformism 

was localized into distinct educational movements in Indonesia. This conceptual framework also 

explains the dialectical relationship between modernism, traditionalism, and colonial resistance 

within the development of Indonesian Islamic education. 

This article aims to analyze integratively the educational reform ideas of Muhammad 

Abduh and Jamal al-Din al-Afghani in the context of Western hegemony while examining how 

Muhammadiyah and Nahdlatul Ulama adapted these intellectual legacies in responding to 

colonial educational domination in Indonesia. Using a qualitative approach with library research 

methods, this study analyzes various primary and secondary sources relevant to Islamic 

educational reform and colonial discourse. Through this approach, the article is expected to 

contribute theoretically by offering a new analytical framework for understanding Islamic 

educational reform as part of the broader struggle of the Muslim world against Western 

epistemological hegemony and global modernity.  

 

METHOD 

This study employed a qualitative approach using library research. This approach was 

selected because the research focuses on conceptual, historical, and epistemological analyses of 

modern Islamic educational reform within the context of Western hegemony, particularly through 
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the thoughts of Muhammad Abduh and Jamal al-Din al-Afghani, as well as the responses of 

Muhammadiyah and Nahdlatul Ulama to Western colonial education in Indonesia. 

The research is descriptive-analytical in nature and applies both historical and 

philosophical approaches. The historical approach was used to trace the development of Islamic 

educational reform since the nineteenth century, particularly in relation to Western colonialism 

and the decline of the Muslim world. Meanwhile, the philosophical approach was employed to 

examine the epistemological foundations of Islamic reformist thought, especially concerning the 

relationship between reason, revelation, modern science, and critiques of the dominance of 

Western epistemology. 

The data sources in this study consisted of primary and secondary sources. The primary 

sources included the original works of Muhammad Abduh and Jamal al-Din al-Afghani, such as 

Al-Urwah al-Wuthqa, Risalat al-Tawhid, and historical documents related to the development of 

Muhammadiyah and Nahdlatul Ulama educational institutions. Secondary sources were obtained 

from reputable national and international journal articles, academic books, conference 

proceedings, and previous studies relevant to the themes of Islamic educational reform, 

colonialism, and Western epistemological hegemony. The selection of sources was conducted 

purposively based on thematic relevance, academic quality, publication reputation, and the 

recency of the literature. 

Data collection was carried out through documentation study. The researcher identified, 

read, recorded, and selected literature relevant to the focus of the study. The collected literature 

was then classified into several major themes, including Muhammad Abduh’s Islamic educational 

reform, Jamal al-Din al-Afghani’s Pan-Islamism, Western epistemological hegemony, 

modernization of Islamic education, and the educational responses of Muhammadiyah and 

Nahdlatul Ulama to the colonial educational system. 

Data analysis was conducted using content analysis and critical-interpretative analysis. 

The analytical procedures were carried out in several stages. First, the researcher conducted an 

in-depth reading of all primary and secondary sources. Second, a coding process was performed 

by marking keywords, concepts, arguments, and important statements related to the research 

themes. The initial codes included “integration of knowledge,” “reason and revelation,” 

“educational colonialism,” “Western hegemony,” “Pan-Islamism,” “modernization of Islamic 

education,” “Muhammadiyah,” and “Nahdlatul Ulama.” 

Third, these codes were grouped into broader analytical categories, such as the 

epistemology of Islamic education, institutional reform, resistance to colonialism, and the 

responses of Indonesian Islamic organizations. Fourth, each category was analyzed by comparing 

the ideas of the figures and institutions examined in this study. At this stage, the researcher 

interpreted the similarities, differences, continuities, and contributions of the thoughts of Abduh, 

Al-Afghani, Muhammadiyah, and Nahdlatul Ulama in constructing the paradigm of modern 

Islamic education. 

Fifth, interpretation was conducted by relating textual findings to their socio-historical 

contexts. Thus, the analysis did not merely describe the contents of the literature but also 

explained the conceptual meanings and contemporary relevance of these ideas in responding to 

the hegemony of Western epistemology within modern Islamic educational reform. 

To ensure data validity, this study employed source triangulation and theoretical 

triangulation. Source triangulation was implemented by comparing primary works, historical 
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organizational documents, academic books, and reputable journal articles. When differing 

interpretations were found among sources, cross-checking was conducted by examining the 

historical context, the academic position of the authors, and the consistency of arguments within 

other relevant literature. Theoretical triangulation was carried out by applying perspectives from 

Islamic educational reform, hegemony theory, and Islamic epistemology to critically interpret the 

data. 

Furthermore, data validity was strengthened through persistent engagement with the 

literature, adequacy of references, and the selection of credible academic sources. The references 

used in this study were prioritized from journals indexed by Scopus, Web of Science, SINTA, and 

other reputable academic publishers. Through these procedures, the research method is expected 

to produce a systematic, operational, and academically credible analysis. 

 

 

RESULT 

The Genealogy of Islamic Educational Reform under Western Hegemony 

The findings demonstrate that the emergence of modern Islamic educational reform in the 

nineteenth century was closely related to the multidimensional crisis experienced by the Muslim 

world, including political decline, intellectual stagnation, and the expansion of Western 

colonialism. The weakening of the Ottoman, Safavid, and Mughal empires marked the decline of 

Islamic political and intellectual supremacy. At the same time, Western colonial powers 

introduced modern secular education systems that gradually marginalized traditional Islamic 

educational institutions.  

The study further reveals that Western colonialism operated not only through political 

domination but also through epistemological hegemony. Colonial education systems promoted 

rationalism, secularism, and positivism as universal standards of knowledge while positioning 

Islamic intellectual traditions as backward and irrelevant. In Indonesia, Dutch colonial 

educational policies created a dichotomy between religious and general sciences, which later 

became a long-standing epistemological problem in Islamic education.  

 

Table 1. Historical Background of Islamic Educational Reform 

Historical Context Main Characteristics Impact on Islamic Education 

Decline of Islamic 

Empires 

Weakening political and intellectual 

authority 

Loss of scientific and educational 

leadership 

Western Colonial 

Expansion 

Spread of secular and modern education 

systems 

Marginalization of pesantren and 

madrasah 

Epistemological 

Hegemony 
Dominance of positivism and rationalism 

Dichotomy between religious and general 

sciences 

Intellectual Stagnation Closure of ijtihad and rise of taqlid 
Decline of scientific creativity in Muslim 

societies 

 

The findings indicate that Islamic reformist movements emerged as intellectual responses 

to this crisis. Reformist thinkers viewed education as the primary instrument for rebuilding 

Islamic civilization while simultaneously resisting Western domination. 
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Reform of Modern Islamic Education in the Thought of Muhammad Abduh and Jamal al-

Din al-Afghani 

The results show that Muhammad Abduh and Jamal al-Din al-Afghani developed 

interconnected yet distinct approaches to Islamic educational reform. Abduh concentrated on 

epistemological and educational reconstruction, whereas Al-Afghani emphasized political 

awakening and Pan-Islamic solidarity.  Abduh criticized the stagnation of Al-Azhar University, 

which relied heavily on rote memorization and neglected critical reasoning and scientific inquiry. 

He proposed curriculum reform by integrating philosophy, history, geography, and modern 

sciences into Islamic education.  The findings also reveal that Abduh’s most influential 

contribution was his concept of the integration of reason and revelation. According to Abduh, 

Islam fundamentally supports rational inquiry and scientific progress; therefore, modern sciences 

should not be separated from religious sciences.  

 

Meanwhile, Al-Afghani viewed education as a strategic instrument for political liberation 

and anti-colonial resistance. Through Pan-Islamism, he sought to build Muslim solidarity across 

ethnic and national boundaries. Education, in his view, should develop political awareness and 

collective resistance against colonial domination.  

 

Table 2. Comparative Framework of Abduh and Al-Afghani’s Educational Reform 

Aspect Muhammad Abduh Jamal al-Din al-Afghani 

Main Orientation Educational and epistemological reform Political awakening and Pan-Islamism 

Educational Focus Curriculum modernization Political consciousness through education 

Core Concept Integration of reason and revelation Muslim solidarity and anti-colonialism 

View of Modern Science Compatible with Islam Instrument for Muslim revival 

Critique of the West Selective adaptation of modernity Resistance to imperialism and colonialism 

Educational Goal Intellectual modernization of Muslims Liberation from colonial domination 

 

The study additionally finds that both thinkers rejected blind imitation (taqlid) and 

encouraged intellectual renewal through ijtihad. Their educational reform projects represented 

attempts to construct an Islamic modernity that could engage with modern civilization without 

losing Islamic identity. 
 

Muhammadiyah’s Response to Colonial Education and Western Modernity 

The findings demonstrate that Muhammadiyah adopted a modernist approach toward 

educational reform. Founded by Ahmad Dahlan in 1912, Muhammadiyah responded to colonial 

educational domination by establishing modern Islamic schools that integrated religious and 

general sciences. Unlike many traditional Islamic institutions that rejected Western-style 

schooling, Muhammadiyah selectively adopted modern educational methods such as structured 

classrooms, standardized curricula, systematic teaching methods, and administrative 

organization. However, these methods were reoriented toward Islamic objectives. The study also 

finds that Muhammadiyah rejected the dichotomy between religious and secular sciences. Its 

educational model reflected Abduh’s epistemological framework by integrating Qur’anic studies, 

fiqh, and Islamic ethics with mathematics, natural sciences, and social sciences.  
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Table 3. Muhammadiyah’s Educational Reform Model 

Educational Aspect Muhammadiyah’s Response 

Educational System Modern school model 

Curriculum Integration of religious and general sciences 

Teaching Method Structured and systematic learning 

Educational Orientation Social and intellectual transformation 

Position toward Western Modernity Selective adaptation 

Main Objective Producing modern yet Islamic individuals 

 

The findings further indicate that Muhammadiyah transformed education into a broader 

social movement by establishing hospitals, orphanages, and social welfare institutions alongside 

schools. Education was therefore understood not merely as knowledge transmission but as a 

comprehensive project of Islamic social transformation. 
 

Nahdlatul Ulama’s Adaptive Traditionalism toward Western Educational Hegemony 

The results reveal that Nahdlatul Ulama (NU) adopted a different strategy from 

Muhammadiyah in responding to Western modernity. NU defended the pesantren tradition as the 

foundation of Islamic intellectual and spiritual continuity while selectively adapting to modern 

educational developments. The study finds that pesantren within NU functioned not only as 

educational institutions but also as centers of cultural resistance against colonial domination. 

Through the transmission of classical Islamic texts (kitab kuning), sanad traditions, and kyai 

authority, pesantren preserved Islamic epistemological traditions amid the expansion of colonial 

education. At the same time, NU gradually introduced modern subjects into the pesantren 

curriculum through the madrasa system. Nevertheless, the integration of modern sciences 

remained subordinate to the broader objectives of moral formation, spirituality, and Islamic ethics.  

 

Table 4. NU’s Adaptive Traditionalism in Islamic Education 

Educational Aspect Nahdlatul Ulama’s Response 

Educational Foundation Pesantren tradition 

Curriculum Reform Selective integration of modern sciences 

Main Educational Goal Moral, spiritual, and intellectual formation 

Position toward Modernity Adaptive traditionalism 

Epistemological Orientation Preservation of Islamic scholarly tradition 

Strategy against Western Hegemony Epistemological negotiation 

 

The findings also show that NU’s educational model emphasized the continuity of Islamic 

intellectual traditions while remaining flexible toward social change. This adaptive traditionalism 

enabled NU to maintain its Islamic identity while participating in the development of modern 

education in Indonesia. 
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Synthesis of Islamic Educational Reform in Indonesia 

The results of this study indicate that Muhammadiyah and Nahdlatul Ulama represented 

two distinct yet complementary models of Islamic educational reform in Indonesia. 

Muhammadiyah emphasized modernization and institutional reform, while NU prioritized the 

preservation of Islamic traditions through selective adaptation. Despite these differences, both 

organizations shared the same objective: resisting Western epistemological domination while 

strengthening Islamic civilization through education. 

 
Table 5. Comparative Synthesis of Muhammadiyah and NU Educational Models 

Dimension Muhammadiyah Nahdlatul Ulama 

Educational Orientation Modernist Traditionalist-Adaptive 

Institutional Basis Modern schools Pesantren and madrasah 

Curriculum Model Integrative-modern Selective integration 

View of Modernity Acceptance with adaptation Selective accommodation 

Intellectual Influence Muhammad Abduh Traditional Islamic scholarship 

Main Educational Objective Modern Muslim society Preservation of Islamic tradition 

Overall, the findings confirm that Islamic educational reform in Indonesia did not represent a 

process of Westernization, but rather a process of epistemological negotiation between Islamic intellectual 

traditions and modern global civilization. 

 

Islamic Educational Reform as a Da’wah Movement against Western Epistemological 

Hegemony 

The findings of this study demonstrate that modern Islamic educational reform was not 

merely an intellectual or pedagogical movement, but also a transformative da’wah movement 

aimed at reviving Islamic civilization amid the expansion of Western hegemony. In the nineteenth 

century, colonial domination penetrated not only political and economic structures but also the 

epistemological foundations of Muslim societies through secular-modern education systems. 

Education became a strategic instrument for disseminating Western values, rationalism, 

secularism, and positivism, which gradually marginalized Islamic intellectual traditions. In this 

context, da’wah was no longer limited to ritual preaching (tabligh) but evolved into a broader 

project of intellectual and civilizational transformation through educational reform.  

The study reveals that Muhammad Abduh conceptualized Islamic education as a medium 

of da’wah for reconstructing Muslim intellectual consciousness. Abduh criticized the stagnation 

of Al-Azhar and argued that the decline of Muslims resulted from intellectual rigidity, blind 

imitation (taqlid), and the separation between religion and rational inquiry. Through educational 

reform, Abduh attempted to restore Islam as a rational and dynamic religion capable of engaging 

with scientific modernity. This finding strengthens Sedgwick’s (2010) argument that Abduh’s 

educational reform represented an effort to modernize Islamic institutions. However, the present 

study extends this perspective by demonstrating that Abduh’s reform was fundamentally da’wah-

oriented because it sought to revive the intellectual spirit of Islam and guide Muslims toward 

social and civilizational renewal.  

Abduh’s integration of reason and revelation also reflects a da’wah strategy aimed at 

countering colonial narratives that portrayed Islam as incompatible with science and progress. By 
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integrating religious sciences with modern knowledge, Abduh positioned Islamic education as an 

instrument for restoring Muslim dignity and confidence in the modern world. His educational 

reform therefore functioned simultaneously as epistemological resistance and as da’wah for 

societal transformation. This finding aligns with Hanafi’s (2009) argument that Islamic reformism 

sought to reconstruct the relationship between Islam and modernity without surrendering Islamic 

identity. 

Similarly, the findings indicate that Jamal al-Din al-Afghani viewed education as a 

political and civilizational form of da’wah. Al-Afghani believed that Muslim decline was rooted 

not only in colonial domination but also in the absence of political awareness and collective 

solidarity among Muslims. Therefore, education was envisioned as a means to awaken the ummah 

and mobilize anti-colonial resistance. Through Pan-Islamism, Al-Afghani transformed da’wah 

into a transnational intellectual movement that united Muslims across ethnic and territorial 

boundaries.  

The publication of Al-Urwah al-Wuthqa by Al-Afghani and Abduh illustrates how da’wah 

was expanded beyond traditional religious sermons into modern intellectual media. The journal 

became an educational and ideological platform for spreading reformist Islamic ideas and anti-

colonial consciousness throughout the Muslim world. This finding supports Euben’s (2002) and 

Kedouri’s (1997) interpretations of Al-Afghani as a pioneer of Islamic anti-imperialism, while 

also highlighting the role of da’wah as an instrument for constructing collective Muslim 

consciousness under colonial domination. 

The study further demonstrates that the reformist ideas of Abduh and Al-Afghani 

established a new paradigm of da’wah that integrated education, intellectualism, and social 

transformation. Da’wah was no longer confined to spiritual guidance in mosques and religious 

gatherings; instead, it expanded into institutional reform, curriculum reconstruction, and the 

production of alternative Islamic knowledge systems capable of confronting Western 

epistemological dominance. Consequently, Islamic educational reform emerged as both a 

pedagogical and da’wah project for rebuilding Islamic civilization in the modern era. 

 

Muhammadiyah and Nahdlatul Ulama: Da’wah Strategies through Islamic Educational 

Institutions 

Another important finding of this study is that Muhammadiyah and Nahdlatul Ulama 

institutionalized Islamic educational reform as part of broader da’wah movements in Indonesia. 

Both organizations transformed education into a strategic instrument for preserving Islamic 

identity, strengthening Muslim society, and responding to colonial and modern challenges. 

However, each organization developed different da’wah approaches according to its socio-

cultural orientation. 

The findings reveal that Muhammadiyah developed a modernist da’wah model through 

educational institutions. Ahmad Dahlan viewed schools not merely as places of instruction, but 

as instruments for social reform and Islamic renewal. Muhammadiyah adopted modern 

educational methods such as classroom systems, structured curricula, and scientific instruction 

while embedding Islamic moral and theological values within them.  

This educational model reflected Muhammadiyah’s vision of da’wah as amar ma’ruf nahi 

munkar through social and intellectual transformation. Muhammadiyah’s schools integrated 

religious and general sciences in order to produce Muslims who were spiritually grounded, 
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intellectually modern, and socially active. This finding supports Burhani’s (2010) argument that 

Muhammadiyah transformed Islamic teachings into practical social activism. However, this study 

emphasizes that Muhammadiyah’s educational institutions also functioned as spaces of da’wah 

resistance against colonial hegemony by reconstructing Islamic identity within modern 

institutional frameworks. 

The findings further show that Muhammadiyah expanded its da’wah mission beyond 

formal education into broader social services, including hospitals, orphanages, and welfare 

institutions. This demonstrates that Muhammadiyah interpreted da’wah not only as verbal 

preaching but as concrete social engagement aimed at empowering Muslim communities under 

colonial oppression. In this sense, Muhammadiyah developed an integrative da’wah paradigm 

combining education, social welfare, and religious reform. 

In contrast, Nahdlatul Ulama developed a cultural and traditionalist model of da’wah 

through pesantren institutions. The study reveals that NU positioned pesantren as centers for 

preserving Islamic scholarship, spirituality, and moral formation amid the expansion of secular 

colonial education. Through the transmission of kitab kuning, sanad traditions, and the authority 

of kyai, pesantren became institutions of cultural da’wah that maintained the continuity of Islamic 

intellectual traditions.  

Unlike Muhammadiyah’s modernist orientation, NU’s da’wah strategy emphasized 

cultural adaptation and spiritual continuity. Nevertheless, the findings demonstrate that NU was 

not entirely resistant to modernity. Pesantren gradually integrated selected modern sciences and 

administrative systems into their educational structures while maintaining Islamic ethical and 

spiritual values as the foundation of learning. This finding supports Tan’s (2014) argument that 

Islamic educational institutions in Indonesia developed hybrid models capable of synthesizing 

classical traditions with modern educational demands. 

The comparative findings indicate that Muhammadiyah and NU represented two 

complementary paradigms of Islamic educational da’wah. Muhammadiyah emphasized 

reformist-modernist da’wah through institutional modernization, while NU emphasized cultural-

spiritual da’wah through adaptive traditionalism. Despite these differences, both organizations 

shared a common mission: strengthening Muslim society and preserving Islamic identity in the 

face of colonial and epistemological domination. 

From a theoretical perspective, this study proposes the concept of “transformative 

educational da’wah” as an analytical framework for understanding Islamic educational reform in 

Indonesia. This concept refers to da’wah practices that operate through educational institutions, 

curriculum development, social empowerment, and intellectual reconstruction rather than merely 

through conventional preaching activities. The findings therefore demonstrate that Islamic 

educational reform in Indonesia should be understood as a comprehensive da’wah movement that 

negotiated modernity while simultaneously reconstructing Islamic civilization. 

The study implies that contemporary Islamic da’wah cannot rely solely on conventional 

religious preaching. In the era of globalization and digital modernity, da’wah requires 

institutional, intellectual, and educational strategies capable of responding to epistemological 

challenges while preserving Islamic values. The experiences of Muhammadiyah and Nahdlatul 

Ulama illustrate that education remains one of the most effective forms of da’wah for shaping 

Muslim identity, strengthening social resilience, and constructing an Islamic modernity rooted in 

religious and cultural authenticity. 
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CONCLUSION 

This study concludes that the reform of modern Islamic education emerged as a 

transformative da’wah movement in response to the political, intellectual, and epistemological 

crises experienced by the Muslim world under Western colonial hegemony. The findings reveal 

that Muhammad Abduh and Jamal al-Din al-Afghani positioned education as the primary 

instrument for reviving Islamic civilization. Abduh emphasized the integration of reason and 

revelation through curriculum reform and intellectual modernization, while Al-Afghani focused 

on political awareness, Pan-Islamic solidarity, and anti-colonial consciousness. In the Indonesian 

context, Muhammadiyah and Nahdlatul Ulama adapted these reformist ideas through different 

educational da’wah strategies. Muhammadiyah developed a modernist educational model 

integrating religious and general sciences within modern institutions, whereas Nahdlatul Ulama 

maintained pesantren traditions through adaptive traditionalism and selective modernization. 

These findings demonstrate that Islamic educational reform in Indonesia did not represent a 

process of Westernization, but rather an epistemological negotiation aimed at preserving Islamic 

identity while engaging with modern global civilization. 

The study also provides an important insight that da’wah in the modern era should not be 

understood merely as verbal preaching, but as a broader intellectual, educational, and social 

transformation movement. Education functions as a strategic medium of da’wah for strengthening 

Muslim identity, reconstructing Islamic knowledge, and empowering society in the face of global 

challenges. Nevertheless, this research has several limitations. First, the study relies primarily on 

library research and historical-literature analysis without empirical field investigation into 

contemporary Islamic educational institutions. Second, the discussion focuses mainly on 

Muhammadiyah and Nahdlatul Ulama, thereby limiting broader comparative analysis with other 

Islamic movements in the Muslim world. Future research is therefore recommended to employ 

empirical and comparative approaches in examining how Islamic educational da’wah continues 

to transform in the digital era and within contemporary global educational systems. 

 

ACKNOWLEDGEMENTS 

The authors would like to express their sincere gratitude to all individuals and institutions that 

contributed to the completion of this study. Special appreciation is extended to colleagues and 

academic peers who provided valuable comments and constructive suggestions during the 

development of this manuscript. The authors also acknowledge the scholars whose published 

works served as important references in developing the conceptual and analytical framework of 

this study on Islamic educational reform. Their contributions have significantly enriched the 

quality of this research. 
 

AUTHOR CONTRIBUTIONS 

Conceptualization, S.S. and T.N.; methodology, S.S.; formal analysis, S.S.; investigation, S.S.; 

resources, S.S.; data curation, S.S.; writing—original draft preparation, S.S.; writing—review and 

editing, T.N., R.A., A.F., and I.K.; visualization, S.S.; supervision, T.N.; project administration, 

S.S. All authors have read and agreed to the published version of the manuscript. 
 

FUNDING 

This research received no external funding. 



 

 

114 

Copyright © 2026 

ISSN 2775-1554 (online) 

INSTITUTIONAL REVIEW BOARD STATEMENT 

Ethical review and approval were waived for this study because it is a library research based 

exclusively on published literature, historical documents, and publicly available academic 

sources, without involving human participants, personal data, or experimental procedures. 
 

INFORMED CONSENT STATEMENT 

Not applicable. This study did not involve human participants or identifiable personal data. 
 

DATA AVAILABILITY STATEMENT 

The data supporting the findings of this study are derived from published books, peer-reviewed 

journal articles, and historical documents cited in the reference list. No new empirical datasets 

were generated during this research. 
 

DECLARATION OF GENERATIVE AI AND AI-ASSISTED TECHNOLOGIES IN THE 

WRITING PROCESS 

During the preparation of this manuscript, the authors used generative artificial intelligence tools 

(including ChatGPT and Claude) solely to assist with language refinement, grammar 

improvement, and manuscript organization. All intellectual content, conceptual development, 

interpretation, and final revisions were performed by the authors. The authors take full 

responsibility for the accuracy, originality, and integrity of the published work. 
 

CONFLICTS OF INTEREST 

The authors declare no conflict of interest. 

  



 

 

115 

Copyright © 2026 

ISSN 2775-1554 (online) 

REFERENCES 

 

Adam, A., A. R. Yunus, and S. Syukur. “Sejarah Perkembangan dan Kemunduran Tiga Kerajaan 

Islam di Abad Modern (1700–1800-an).” Jurnal Peradaban dan Agama 8, no. 1 (2022). 

Alfian. (1989). Muhammadiyah: The political behavior of a Muslim modernist organization under 

Dutch colonialism. Gadjah Mada University Press. Jurnal Ilmu Sosial dan Ilmu Politik, 

3(1), 45–67. 

Alkhoiri, F., Z. D. Marpendra, and H. P. Sari. “Epistemologi Pendidikan Islam dalam Kurikulum 

Merdeka Belajar.” Hikmah: Jurnal Studi Pendidikan Agama Islam 2, no. 4 (2025): 25–37. 

https://doi.org/10.61132/hikmah.v2i4.1346. 

Aqvi, E. N., N. Latifah, and F. L. Hidayat. “Dampak Kolonialisme dan Pengaruh Pan Islamisme 

bagi Umat Islam di Indonesia.” JSI: Jurnal Sejarah Islam 3, no. 2 (2024): 1–15. 

https://ejournal.uinsaizu.ac.id/index.php/jsij/article/view/7510. 

Burhani, A. N. (2010). Al-ma'un activism and Muhammadiyah social services: The relationship 

between ideology and praxis in Islamic movements in Indonesia. Asian Journal of Social 

Science, 38(3), 555–571. https://doi.org/10.1163/156853110X499827 

Bush, Robin. Nahdlatul Ulama and the Struggle for Power within Islam and Politics in 

Indonesia. Singapore: ISEAS Publishing, 2009. 

Commins, D. (1990). Islamic reform: Politics and social change in late Ottoman Syria. 

International Journal of Middle East Studies, 22(3), 390–392. 

https://doi.org/10.1017/S0020743800034358  

Dhofier, Zamakhsyari. Tradisi Pesantren: Studi tentang Pandangan Hidup Kiai. Jakarta: 

LP3ES, 2011. 

Elshakry, M. (2008). Muslim hermeneutics and Arabic views of evolution. Zygon: Journal of 

Religion and Science, 43(2), 411–444. https://doi.org/10.1111/j.1467-9744.2008.00926.x 

Euben, R. L. (2002). Contingent borders, syncretic perspectives: Globalization, political theory, 

and Islamizing knowledge. International Studies Review, 4(1), 23–48. 

https://doi.org/10.1111/1521-9488.00236  

Fealy, Greg. “Traditionalist Islamic Education in Contemporary Indonesia.” Studia Islamika 5, 

no. 2 (1998): 187–218. 

Gesink, I. F. (2006). "Chaos on the earth": Subjective truths versus communal unity in Islamic 

law and the rise of militant Islam. The American Historical Review, 111(3), 710–733. 

https://doi.org/10.1086/ahr.111.3.710  

Halik, A. C., H. Hasaruddin, and S. Susmihara. “Dampak Kolonialisme Barat terhadap Dunia 

Islam pada Abad ke-17 hingga ke-19: Analisis Sejarah dan Implikasi Kontemporer.” J-

CEKI: Jurnal Cendekia Ilmiah 3, no. 5 (2024): 5304–5314. 

https://doi.org/10.56799/jceki.v3i5.5134. 

Halim, A., & Masykuri, A. (2024). Pembaruan Pendidikan Islam Worldview: Tinjauan Historis, 

https://doi.org/10.61132/hikmah.v2i4.1346
https://ejournal.uinsaizu.ac.id/index.php/jsij/article/view/7510
https://doi.org/10.1163/156853110X499827
https://doi.org/10.1017/S0020743800034358
https://doi.org/10.1111/1521-9488.00236
https://doi.org/10.1086/ahr.111.3.710
https://doi.org/10.56799/jceki.v3i5.5134


 

 

116 

Copyright © 2026 

ISSN 2775-1554 (online) 

Filosofis Dan Sosiologis Muhammad Abduh. Journal of Islamic Educational Development, 

1(1), 1–11. 

Hanafi, H. (2009). From Orientalism to Occidentalism. Yearbook of the Sociology of Islam, 8, 

27–43. 

Juliana, D., Waldan, R., & Han, X. (2026). Workload–stress nexus in high-risk public service occupations: 

Evidence from traffic police officers in Indonesia. Islam and Social Sciences Review, 2(1), 1–13. 

https://doi.org/10.24260/1wz86x91 

Kedouri, E. (1997). Al-Afghani and Abduh: An essay on religious unbelief and political activism 

in modern Islam. Middle Eastern Studies, 33(3), 646–648. 

https://doi.org/10.1080/00263209708701167  

Khoirurrijal, M. F., Karim, A. R., Arifuddin, & Fikri, I. F. (2023). Refleksi pemikiran Muhammad 

Abduh dalam pembaruan pendidikan Islam. Ta'dibuna: Jurnal Pendidikan Islam, 12(4), 

334–349. https://doi.org/10.32832/tadibuna.v12i4.14337 

Laffan, M. (2003). Islamic nationhood and colonial Indonesia: The umma below the winds. 

Bijdragen tot de Taal-, Land- en Volkenkunde, 160(1), 139–141. 

https://doi.org/10.1163/22134379-90003693  

Laffan, M. (2003). Islamic nationhood and colonial Indonesia: The umma below the winds. 

Bijdragen tot de Taal-, Land- en Volkenkunde, 160(1), 139–141. 

https://doi.org/10.1163/22134379-90003693 

Lukens-Bull, R. A. (2001). Two sides of the same coin: Modernity and tradition in Islamic 

education in Indonesia. Anthropology & Education Quarterly, 32(3), 350–372. 

https://doi.org/10.1525/aeq.2001.32.3.350  

Lukens-Bull, R. A. (2001). Two sides of the same coin: Modernity and tradition in Islamic 

education in Indonesia. Anthropology & Education Quarterly, 32(3), 350–372. 

https://doi.org/10.1525/aeq.2001.32.3.350 

Makki, M. L. “Epistemologi Pendidikan Islam: Memutus Dominasi Barat terhadap Pendidikan 

Islam.” Al-Musannif: Jurnal Pendidikan Islam dan Keguruan 1, no. 2 (2019): 110. 

https://doi.org/10.5281/zenodo.6183237. 

Makki, M. L. “Epistemologi Pendidikan Islam: Memutus Dominasi Barat terhadap Pendidikan 

Islam.” Al-Musannif: Jurnal Pendidikan Islam dan Keguruan 1, no. 2 (2019): 110. 

https://doi.org/10.5281/zenodo.6183237. 

Melianti, S., Irfani, A., & Ilyas, F. S. (2026). Enhancing financial resilience in Islamic boarding schools: 

An operational strategy approach to budget deficit reduction. Islam and Social Sciences Review, 

1(1), 16–28. https://doi.org/10.24260/ht7nej63 

Miswanto, Hitami, M., & Murhayati, S. (2023). Muhammad Abduh dan Jamaluddin Al-Afghani: 

Aspek-Aspek Pembaruan dan Reformasi Pendidikan. Jurnal Arriyadhah, XX(I), 12–20. 

Mona Abaza. (2002). Debates on Islam and knowledge in Malaysia and Egypt: Shifting worlds. 

American Journal of Islamic Social Sciences, 20(2), 124–127. 

Mubin, F., and A. Aziz. “Politik Pendidikan Islam Indonesia: Perlawanan Pesantren terhadap 

https://doi.org/10.24260/1wz86x91
https://doi.org/10.1080/00263209708701167
https://doi.org/10.32832/tadibuna.v12i4.14337
https://doi.org/10.1163/22134379-90003693
https://doi.org/10.1163/22134379-90003693
https://doi.org/10.1525/aeq.2001.32.3.350
https://doi.org/10.1525/aeq.2001.32.3.350
https://doi.org/10.5281/zenodo.6183237
https://doi.org/10.5281/zenodo.6183237
https://doi.org/10.24260/ht7nej63


 

 

117 

Copyright © 2026 

ISSN 2775-1554 (online) 

Hegemoni Pendidikan Barat Era Kolonialisme Belanda.” Al Amin: Jurnal Kajian Ilmu dan 

Budaya Islam 3, no. 1 (2020): 123–135. 

Mubin, F., and A. Aziz. “Politik Pendidikan Islam Indonesia: Perlawanan Pesantren terhadap 

Hegemoni Pendidikan Barat Era Kolonialisme Belanda.” Al Amin: Jurnal Kajian Ilmu dan 

Budaya Islam 3, no. 1 (2020): 123–135. 

Nakamura, M. (2012). The Muhammadiyah movement and its controversy with Islamic 

orthodoxy in Indonesia. Journal of Southeast Asian Studies, 43(1), 175–177. 

https://doi.org/10.1017/S0022463411000701 

Noer, D. (1978). Administration of Islam in Indonesia. Indonesia, 13(April), 191–196. 

https://doi.org/10.2307/3350877 

Novandika, D., & Sastrawijaya, C. (2026). Reconceptualizing value-based leadership: Its impact on 

integrity and human capital commitment in Islamic da'wah organizations. Islam and Social Sciences 

Review, 1(1), 29–42. https://doi.org/10.24260/axmege71 

Novandika, D., Akmala Yusuf, S. A., Firdaus, M., & Yakub, M. (2026). Evaluating the dynamics of state 

da'wah institution relations in Indonesia: A periodization analysis of the pre-independence era, Old 

Order, New Order, and Reform Era. Islam and Social Sciences Review, 2(1), 14–35. 

https://doi.org/10.24260/jqrjn909 

Novandika, D., Zen, M. Z., & Fatmawati. (2026). Digital transformation and sustainable business strategy 

in sharia umrah travel: Implications for the Muslim community economy. Islam and Social Sciences 

Review, 1(2), 1–15. https://doi.org/10.24260/ygz3tc04 

Nurlina. “Penjajahan Barat atas Dunia Islam.” Jurnal Pilar 13, no. 2 (2022): 150–165. 

Ofiani, O., & Mardalena. (2024). Relevansi Pemikiran Pendidikan Jamaluddin Al-Afgani dalam 

Konteks Pendidikan Islam Kontemporer. NUR EL-ISLAM: Jurnal Pendidikan dan Sosial 

Keagamaan, 11(1), 1–24. https://doi.org/10.51311/nuris.v11i1.552 

Oktianto, D. C., N. Ahmad, and B. Rama. “Lahirnya Tiga Kerajaan Besar Islam pada Abad 

Pertengahan (1250–1800 M): Kemajuan, Kemunduran dan Keruntuhannya serta 

Pengaruhnya pada Masa Kini.” ULIL ALBAB: Jurnal Ilmiah Multidisiplin 4, no. 1 (2024): 

255–268. 

Paizin, M. N. (2026). Synergizing Islamic social finance for geriatric care: A decentralized zakat-waqf 

framework in Malaysia. Islam and Social Sciences Review, 2(1), 36–47. 

https://doi.org/10.24260/92ymty81 

Peacock, J. L. (1978). Purifying the faith: The Muhammadiyah movement in Indonesian Islam. 

American Ethnologist, 5(2), 406–407. https://doi.org/10.1525/ae.1978.5.2.02a00180 

Rahmadan, R., Hasibuan, F. A., Firdaus, M., & Yakub, M. (2026). Religious governance and structural 

da'wah: Institutional transformation of Indonesia's Ministry of Religious Affairs in public policy 

perspective. Islam and Social Sciences Review, 1(1). https://doi.org/10.24260/pmphp654 

Ricklefs, M. C. (2007). Islamisation and its opponents in Java: A political, social, cultural and 

religious history, c. 1930 to the present. Journal of Southeast Asian Studies, 39(2), 354–

356. https://doi.org/10.1017/S0022463408000283 

Ryad, U. (2009). Islamic reformism and Christianity: A critical reading of the works of 

Muhammad Rashid Rida and his associates (1898–1935). Islam and Christian–Muslim 

https://doi.org/10.1017/S0022463411000701
https://doi.org/10.2307/3350877
https://doi.org/10.24260/axmege71
https://doi.org/10.24260/jqrjn909
https://doi.org/10.24260/ygz3tc04
https://doi.org/10.51311/nuris.v11i1.552
https://doi.org/10.24260/92ymty81
https://doi.org/10.1525/ae.1978.5.2.02a00180
https://doi.org/10.24260/pmphp654
https://doi.org/10.1017/S0022463408000283


 

 

118 

Copyright © 2026 

ISSN 2775-1554 (online) 

Relations, 20(2), 227–229. https://doi.org/10.1080/09596410902781047  

Saputra, A. “Pan-Islamisme Jamaluddin Al-Afghani dan Relevansinya bagi Dunia Islam.” Jurnal 

Assiyadah 2, no. 1 (2023). https://journal.ar-raniry.ac.id/index.php/Assiyadah. 

Sedgwick, M. (2010). Muhammad Abduh's educational reform project and how it was received. 

Comparative Education, 46(2), 1–17. https://doi.org/10.1080/03050061003775070 

Septiyadi, N. R. T., Amiyati, and L. Nurpadjarillah. “Pembaharuan dalam Islam Abad 19.” 

Religion: Jurnal Agama dan Lintas Budaya (2023). 

Subandi, B. Rama, and A. Achruh. “Pendidikan Islam di Indonesia Zaman Penjajahan Belanda 

dan Jepang.” Jurnal Ilmu Pendidikan (JIP) 1, no. 1 (2023): 193–205. 

https://doi.org/10.58540/pijar.v1i1.139. 

Subandi, B. Rama, and A. Achruh. “Pendidikan Islam di Indonesia Zaman Penjajahan Belanda 

dan Jepang.” Jurnal Ilmu Pendidikan (JIP) 1, no. 1 (2023): 193–205. 

https://doi.org/10.58540/pijar.v1i1.139. 

Tan, Charlene. “Educative Tradition and Islamic Schools in Indonesia.” Journal of Arabic and 

Islamic Studies 14 (2014): 47–62. 

Usman, A. M., & Umar, M. (2021). Modernisasi Pendidikan Islam: Telaah Pemikiran Muhammad 

Abduh. Jurnal Ilmiah Iqra', 15(2), 237–258. 

Yamani, S., and I. Santalia. “Sejarah Perkembangan dan Kemunduran Tiga Kerajaan Islam Abad 

Modern Tahun 1700–1800.” Jurnal Kewarganegaraan 6, no. 2 (2022). 

Zainuddin, M. “Epistemologi Islam sebagai Dasar Pembaruan Pendidikan Modern.” Jurnal 

Ilmiah Pendidikan Agama Islam 8, no. 1 (2020): 45–60. 

Zainuddin, M. “Epistemologi Islam sebagai Dasar Pembaruan Pendidikan Modern.” Jurnal 

Ilmiah Pendidikan Agama Islam 8, no. 1 (2020): 45–60. 

 

 

 

 

 

 

https://doi.org/10.1080/09596410902781047
https://journal.ar-raniry.ac.id/index.php/Assiyadah
https://doi.org/10.1080/03050061003775070
https://doi.org/10.58540/pijar.v1i1.139
https://doi.org/10.58540/pijar.v1i1.139

